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Introduction 
 

One of the features of the AMESA Congress over the years has been its Special Interest 

Groups (SIG) meetings. These meetings take place on the Thursday of the AMESA National 

Congress and participants give their views/input on a variety of issues in Mathematics 

Education. Various insights are gained from the deliberations in the various SIGs 

Phase committee meetings form a significant part of the Special Interest Group meetings. 

These meetings are usually well attended. Each phase committee meeting had to follow a 

specific agenda. The agenda for 2018 comprised the following items (amongst others): 

Implementation and monitoring of the curriculum; Support of new teachers; Content 

training; assessment; Learner performance: successes and challenges; Mathematics 

competitions; Teacher self- development; other matters 

The Teacher Education committee also met at the same time. This meeting covered the 

following: 

Initial Teacher education (ITE); Continuous Professional Teacher Development 

(CPTD) [In-service training]; Current Research in ITE and CPTD   

Attendance and convenors 
 

One hour was allocated to the meetings, which took place on Thursday 28 June 2018 at 

14:00. Attendance at the meetings was reasonable. However, there is concern at the number 

of Mathematical Literacy teachers who attend AMESA National Congresses. In this regard, it 

is felt that there should be more workshops/papers for these teachers (see later).  

Phase Number Chairpersons 

Foundation Phase 106 Thotobolo Mdladlamba 

Intermediate Phase 102 Kgomotso Pilane 

Senior Phase 71 Mzwakhe Sokutu 

FET 56 Steven Muthige 

Mathematical Literacy 11 Dorian Soudien 

Teacher Education and 

Development  

15 Gary Powell 
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Foundation Phase Mathematics Meeting 
 

Implementation and monitoring of the curriculum   

• Learners in Foundation Phase are taught in their Home Language/Mother tongue but 

learner performance is not up to standard.  

• The Mathematics language in the classroom is in English. It becomes a new language 

when taught in Mother Tongue. For example at the shop they buy using hundreds and 

tens not amakhulu/makgolo and amashumi/mashome. Districts where Sesotho and 

IsiXhosa are home languages usually have one teacher teaching both languages, 

which is a challenge for the teacher.  Recommendation: To reconsider teaching of 

Mathematics in English in pilot schools.  

• Teachers in the Phase should be trained for the phase even when they are moved from 

other phases.  This means that teachers who move to the Foundation Phase must be 

given additional training  

 

• There should be close monitoring by the Curriculum Advisors and the Education 

Schools Support Services on how teachers do their work in this phase; this is very 

crucial to the mathematical development of children   

• There is an expectation by the teachers to be supported by the SMT by providing the 

phase with the manipulatives/resources. 

 

• The SMT can support the teachers by strengthening the schools’ admission policy; 

usually, the number of retained learners in grade 1 are those who did not start in 

Reception class. There should be moves to ensure that all learners who start in grade 1 

have been in a grade R (reception class). 

 

• The intake of learners should be controlled; overcrowded classrooms are not 

conducive for learning. Circuit Managers can support schools by controlling the 

admissions, minimize or close/merge the low enrolment schools.  

• Multi-grade teaching does not help learners gain the basics/foundational knowledge 

in the foundation phase 

Content training and support of beginner/new teachers: 

CAPS training should be continuous for better implementation especially for the new 

teachers in the Phase 

• Schools are encouraged to hold Phase meetings fortnightly. Included as part of the 

meeting agenda should be discussions about specific concepts; teaching methodology; 

use of resources; support for “underachieving” learners; etc. 

• eLearning Section to continuously train teachers on how to use ICT in the classroom 



5 
 

• Content training will vary depending on the analysis of the results, which are not 

really assisting because there is no formal assessment in place. 

• All teachers require training methodology at least once per quarter 

• Working with the beginner teachers: difficult to make them master the concepts 

prescribed across the five content areas. The suggestion is that at least for Term 1 only 

two content areas to be covered: Numbers, Operations and Relations and Patterns, 

Functions and Algebra 

 

• The Policy document is too big/voluminous for the teachers to carry and read: 

Recommendation: The policy should be written according to the grade; or a 

summary document be made available 

 

• Teacher need training and support on multi-grade teaching practice in low enrolment 

schools; they also need support on how to teach large classes  in high enrolment 

schools 

• SGB teachers are a challenge because they are not trained and normally not 

considered for training despite having the same teaching loads as others. 

• Teachers need training in ICT and methodology. Most of the teachers are of a 

“senior” age and are resistant to change. 

• Teaching of the word problems is a challenge and teachers need support 

 

DBE Workbooks and NECT resources in the Foundation Phase 

Resources are assisting teachers but there are issues in the way the resources are used:  

• Teachers are unable to strike a balance in the use of textbooks, NECT resources and 

DBE workbooks 

 

• Learners who do not read well are unable to use the workbooks optimally. Workbooks 

are underutilized as learners tend to read very slowly when reading on their own 

 

• Learners struggle to read independently and have difficulty with “word problems”. 

 

 

The grade R – grade 1 transition 

In general, there are knowledge gaps when learners move from grade R to grade 1. Grade 1 

teachers are, usually, not aware of these gaps. This makes the task of the grade 1 teacher 

more difficult as learners in grade 1 are in various stages of development. Recommendation: 

There should be training on how to bridge the gap between grade R and grade 1 (by the 

Department; HEI or NGOs) 
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Assessment  

Assessment in the Foundation Phase is done using the continuous assessment. There is no 

formal assessment; it is difficult to authenticate the marks of learners even through there id 

SBA moderation in the phase. At least one common paper should be administered (preferably 

at grade 3). Learners who did not start in grade R are slow to work as expected. Teachers 

agreed that the assessment tasks given should be well planned and of a “high” quality. 

Learner performance: Successes and challenges 

 In Foundation Phase, there are three groups of ages: Those who are 6 years before 

they start grade 1, those who will turn 6 in Term 1 and those who will turn 6 in Term 

2. Their progression will be influenced by their school readiness. 

 

 Learners generally progress with the age cohort in the FP; assessment is continuous. 

However, learners without grade R experience are usually the ones retained in grade 

1. Learners tend to cope with the work but have difficulty with “word problems” due 

to not being able to read “independently”  

 

Lesson planning and preparation  

• Teachers may plan and prepare their work according to the grades/phase. Sometimes, 

the subject advisor may have workshops where good practices on planning and 

preparation are shared. 

• Beginner teachers need support on how to plan and prepare their daily/weekly lesson 

activities. 

• Teachers need to embrace technology and use it optimally in their lesson planning and 

preparation (and possibly while teaching). It saves time for planning and assessing; 

Drawings and graphs are accurate.  

 

• When planning it is important that learners are exposed to different learning strategies 

and work which cover the various levels of cognition  

Participation in Mathematics competitions 

In South Africa there are very few or no Mathematics competitions for FP learners. Teachers 

are very hesitant to let their learners take part in Mathematics competitions due to a number 

of factors such as language and learner ability. However, teachers believed that a 

Mathematics Olympiad set for grade 3 learners may encourage more FP teachers to promote 

problem solving in their classrooms.  

Teacher self-development and in-service training  

 Teachers are always prepared to attend workshops/in-service training organised by the 

Department, AMESA, NGOs and HEIs. Some are pursuing post-graduate 

qualifications.  
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 More training sessions (including ICT training) should be arranged for FP teachers 

 

National Training academy 

Teachers were generally very positive about AMESA forming a National Training Academy 

for Mathematics. They believed this academy could play an important role in reducing the 

knowledge and skills gaps in teachers. 

The meeting ended at 16:15 

Picture from the Foundation Phase Meeting 
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Intermediate Phase Mathematics Meeting  
 

Implementation and monitoring of the curriculum   

The curriculum has been implemented since 2012 in the Intermediate Phase. However, there 

are still issues with regard to its implementation and monitoring thereof:  

 New teachers require support on the implementation of the curriculum. Some new       

teachers complained that they do not get sufficient support from the department.    

 

 Some of the older teachers need training in using ICTs 

 

 While there is progress in terms of implementing the curriculum, this progress is        

hampered by the huge number of topics that have to be covered 

 

 Subject advisors need to give their teachers more support 

 

 Some HODs are not competent in the subject and are unable to give teachers the         

necessary support in the subject.  

 

 There is a tendency to  ignore the contributions of  new teachers even though they   

are well trained in new methodologies and technologies   

 

New Content  

Content appears to still be an issue in the Intermediate phase:  

 Teachers require more training in content area such as Numbers, Operations and          

Relationships where learners usually underperform 

 

 AMESA should include more content driven workshops as part of its National           

Congress 

 

 Content training should be done by subject specialists (District, provincial, HEIs) 

 

 Teachers need assistance/training on teaching methodologies to confidently teach        

long division, multiplication and problem solving 

 

Assessment  

There needs to be a rethink on Assessment in the IP as teachers are not confident when 

assessing. In fact, there is a need for continuous teacher professional development on 

Assessment:   

 Some teachers still struggle with cognitive levels when assessing  

 

 Teachers need support in setting balanced question papers (catering for all ability        
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levels) 

 

 There are issues with departmental/cluster common papers. These papers do not cover 

everything in the ATP; learners get confused by the terminology and there are            

mistakes in the papers; the papers must be properly moderated before the learners are 

assessed. 

 

 Performance in assignments/investigation is high as compared to  test and exam  

 

 Teachers should expose the learners to test /exams and how they should answer          

questions 

 

 Learners should be supported  on understanding various concepts as language tends to 

be a barrier to learning 

 

 Teachers should make problem solving and mental mathematic  a daily activities 

these will  build confidence in learners 

 

Learner performance: Successes and challenges 

Learner performance has been stable in the IP, without being exceptional. One of the key 

yardsticks of whether a primary school is performing or not is the grade 6 learner 

performance in Mathematics (65% average). Most primary schools struggle to meet these 

criteria for a variety of reasons. 

 In the first 6 months, grade 4 learners struggle with the transition from grade 3, 

especially with the change of LOLT from their home language to English.  Perhaps,              

Mathematics should be taught in English from grade 1. 

 

 IP learners struggle with interpreting questions, especially in problem solving  

 

 They are unable to read questions with understanding due to lack of reading skills 

 

 Most learners are unable to complete common tests in the specified time, they are 

slow in writing.  

 Some learners are “intellectually challenged” and need support 

 

 Teachers require training on inclusivity and re-assessment  

 

Lesson planning and preparation  

AMESA has always been a strong proponent of lesson planning and preparation across the 

grades.  This was covered very well in the IP phase meeting. Teachers came up with the 

following key reasons why this is important: 

 To cover work as expected guided by ATP and CAPS document; done per grade per   

phase. Planning can be done daily, weekly monthly and term wise.  
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 Teachers are able to effectively manage time when planning and preparing their 

classroom activities; must know how they will teach the content (must know the 

content) 

 

 Teachers need to know their learners; support learners with barriers 

 

 Strategies to teach, resources, topics, mental math, glossary, date, content area – form 

part of lesson planning and preparation. 
 

 The success of the lesson is measured using a checklist - learner participation and 

performance (in classwork) 

 

Participation in Mathematics competitions 

Participation in Mathematics competitions can make learning fun and learners can be 

motivated to work as individuals or in groups to solve problems. Examples of competitions: 

Mathematics challenge, AMESA Mathematics Olympiad and Mathematics Quizzes 

However, teachers need more training in problem solving 

 

Teacher self-development and in-service training  

 They attend planned departmental workshops, local and regional AMESA 

conferences/workshops, and  the AMESA  National Congress  

 

 Some NGOs and publishers also organize workshops for teachers 

 

 Some teachers pursue their own studies through HEIs 

 

National Training academy 

Teachers believed that this would be a great initiative; AMESA will help close the knowledge 

and skills gaps. Teachers are positive and are willing to give their time to develop and 

support the academy. 

 

The meeting ended at 16:30 
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Pictures from the Intermediate Phase Meeting 
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Senior Phase Mathematics Meeting 
 

Implementation and monitoring of the curriculum   

 It was confirmed that in some schools the HOD’s and deputy principals are ensuring 

that the new teachers are trained in CAPS implementation.  

 

 Some Subject Advisors hold induction workshops for new teachers.  

 

 At some schools, the concern raised was that some teachers must see themselves out 

as to how they are developed by collaborating with neighbouring schools with 

colleagues teaching the same subject (Mathematics) due to the fact that some SMTs 

are not as equipped on curriculum issues to the level of inducting new teachers. 

 

 It was suggested that the gap between education training at university and the actual 

teaching must be closed. 

 

 Teachers must be well trained to use various manipulatives/technology 

 

 The concern raised was that vast content coverage is expected in the Senior Phase , 

but the time allocated and ATP makes it difficult for teachers to support learners who 

learn at a slower pace; teachers rush with their curriculum coverage and this leaves a 

number of learners behind. 

 

 It was suggested that revision, work done in previous grades should not be prolonged, 

but more time must be allocated for development of new concepts. 

 

 NECT support materials have been distributed to most provinces; Limpopo had not 

yet received the materials 

New Content  

 If teachers are well trained, have effective PLCs and do proper planning and 

preparation. There is no reason why they should no teach properly and with 

confidence. 

 

             Challenging topics in Senior Phase 

 2D and 3D 

 Financial Mathematics 

 Geometry of Straight lines and constructions 

 Surface area 

These challenges affect both teachers and learners. If the teacher is not well competent with 

the concept and delivering it, learners will have challenge with the same concept. 

 There is no way a teacher can introduce new topics /concepts when learners are still 
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struggling with foundational concepts. 

 

 A concern was that some teachers are finding a challenge of using both the textbook 

and DBE workbook at the same time; a suggestion made was that teachers must make 

refer to use of different textbook and use a DBE workbook as one of the additional 

resources  

 

Assessment 

 Learners should be given daily revision activities, based on work done the previous 

day.  

 

 Learners should get exposure to exam type questions as preparation for the final 

examinations 

 

 Teachers raised concern about grade 8 and 9 learners being neglected when the FET 

examinations (especially grade 12) start at the end of the year. In this regard, it was 

felt that schools should arrange revision classes during this period, as there is a 

tendency for these learners to get “side-tracked” and lose focus on their work. 

 

 Teachers believed that grade 7 – 9 end of the year examinations for Mathematics 

should be divided into two papers.  

 

 It was stated that while learners are passing or are performing well in school-based 

tasks such as assignments and investigations they are underperforming in tests. 

Teachers should get support on how to set cognitively balanced papers.  

 

 In some of the provinces, learners write common June/November examinations, 

which are set by the District/Province. While these examinations are helpful, there 

needs to be an improvement in the papers (especially with regard to editing). 

 

 There was discussion on whether the Department of Basic Education should set a 

common grade 9 National Examination for Mathematics; most teachers were in 

favour of this common examination. 

 

Learner performance: Successes and challenges 

Learners in grades 8 and 9 generally underperform due to a number of reasons: 

 Grade 7 learners usually do well in Mathematics and go to high school with high 

expectations in the subject 

 

 However, learners in grade 8 generally have a problem in adjusting to high school. 

This affects their performance in the first 6 months of grade 8. It is advisable for 

grade 8 teachers to use the first 2/3 weeks of grade 8 to consolidate what learners 

should have learnt in grades 6 and 7. If this is not done, then learners go to grade 9 

and beyond, not having mastered the foundational knowledge, which is needed for 

their success in Mathematics. 
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 In grade 7, the more experienced teachers are given Mathematics to teach while in 

grade 8 and 9, the “less-experienced” and sometimes “less qualified” teachers are 

given this task. This may have an adverse effect on learner performance in these 

grades. 

 

 Teachers believed that changing the pass mark for Mathematics in grades 8 and 9 will 

not help the situation. Rather, there should be efforts to improve teaching and learning 

in these grades using a variety of strategies (teacher content workshops; onsite class 

visits; etc.)   

 

Lesson planning and preparation  

 All participants agreed that SP teachers should be involved in planning and preparing 

their lessons. This could be done as individuals or as a collective. However, each 

teacher should keep a record of his/her own planning. 

 

 Some factors to consider: Topic; context; learners’ abilities; pre-knowledge; resources; 

teaching methodology; informal assessment 

 

Participation in Mathematics competitions 

There are various Mathematics Olympiads and Competitions in South Africa. These are 

organised by SAMF, AMESA regions and other organisations. Grade 7 learners can take part 

in the South African Mathematics Challenge (SAMC). Grade 8 and 9 learners can take part in 

the SAMO. Teachers were urged to give their learners an opportunity to take part in these 

competitions – take them to an even higher level in their Mathematical development  

Teacher self-development and in-service training  

 They attend planned departmental workshops, local and regional AMESA 

conferences/workshops, and  the AMESA  National Congress  

 

 Some NGOs and publishers also organize workshops for teachers 

 

 Some teachers pursue their own studies through HEIs 

 

 Teachers are able to get CPTD points when attending professional development 

workshops/training  

 

National Training academy 

All teachers were in agreement that AMESA should work towards to development of such an 

Academy. AMESA will help close the knowledge and skills gaps. Teachers are positive and 

are willing to attend workshops/training sessions at the academy 

 

The meeting ended at 16:25 
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Pictures from Senior Phase Meeting 
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FET Mathematics Meeting 
 

Implementation and monitoring of the curriculum   

All regions agreed that it is happening. Content training of teachers was sought in the 

following topics: Probability, Trigonometry, Geometry, Functions and Finance. It was 

resolved that the focus should on how to teach it. 

Training received although the focus has been on grade 12. Suggestion was any training 

should be informed by diagnostic analysis and cover lower grades 

New Content  

Training received although the focus has been on grade 12. Suggestion was any training 

should be informed by diagnostic analysis and cover lower grades Training received although 

the focus has been on grade 12. Suggestion was any training should be informed by 

diagnostic analysis and cover lower grades 

Assessment  

 Teachers are generally struggling with understanding cognitive levels and assistance 

was sought in this regard 

 

 Teachers need support on item development with focus on originality and quality. 

AMESA was tasked to make a submission to DBE expressing displeasure on common 

papers that are sent to schools with errors. The expectation is that papers set at DBE 

Provincial and National level should be free of errors and not the opposite. 

 

Learner performance: Successes and challenges 

 Learners are still grappling with subject Mathematics.  

 

 Teachers are still struggling to deal with progressed learners and differentiated 

teaching was suggested as one of the strategies in dealing with progressed learners 

 

 There is a need to reduce the dropout rate of learners from Mathematics to 

Mathematical Literacy 

 

Lesson planning and preparation  

 Attendees were reminded of the importance of this exercise especially in instilling 

teacher confidence.  

 

 Teachers are able to effectively manage time when planning and preparing their 

classroom activities; must know how they will teach the content (must know the 

content). 
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 When involved in planning and preparation, teachers must take into account where 

their learners are in their mathematical development and how to support those who 

are “struggling” in mathematics. 
 

Participation in Mathematics competitions 

 There are various Mathematics Olympiads and Competitions in South Africa. These 

are organised by SAMF, AMESA regions and other organisations.  

 

 Grade 10 -12  learners can take part in the SAMO. Teachers were urged to give their 

learners an opportunity to take part in these competitions – take them to an even 

higher level in their Mathematical development.  

 

 Teachers should encourage their learners to take part in these competitions. There are 

Olympiad training programmes throughout South Africa (University of Limpopo; 

Bloemfontein; Port Elizabeth; Rhodes University; UKZN; University of Pretoria; 

TUT; WITS; Thengiwe; University of Venda) 

  

Teacher self-development and in-service training  

 They attend planned departmental workshops, local and regional AMESA 

conferences/workshops, and  the AMESA  National Congress  

 

 Some NGOs and publishers also organize workshops for teachers 

 

 Some teachers pursue their own studies through HEIs 

 

 Teachers are able to get CPTD points when attending professional development 

workshops/training  

 

National Training academy 

The chairperson explained the intentions of AMESA in establishing its own training academy 

and that further details will be shared at later stage 

The meeting ended at 16:15 
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Pictures from FET Mathematics 
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Mathematical Literacy Meeting 
 

The Mathematical Literacy meeting was attended by 15 delegates 

Implementation and monitoring of the curriculum   

Mathematical Literacy teachers do not have any difficulty with implementing the ML 

curriculum. ML subject advisors have been appointed and are supporting their teachers. 

Learners still have a challenge with the language, which is used in ML paper 2. Learners are 

unable to read with understanding and more should be done regarding the use of “English 

across the curriculum”. 

Training of new teachers 

 It was found that many teachers teaching Mathematical Literacy had no prior              

knowledge of the subject and had not studied ML previously. Many had to make a 

whole mind-shift in both teaching and thought patterns.  

 

 More HEIs should be training ML teachers, as there was a general shortage of these 

teachers. Schools are using Mathematics teachers to teach Mathematical Literacy; 

these teachers do not necessarily have the patience to work with ML learners 

 

 Teachers need to know how to work “practically” with Mathematical Literacy 

 

 Teachers need to be aware of what is happening in the world at large and use such up 

to date information in their classes. This is tied to the fact that Mathematical Literacy 

makes uses of “real life” scenarios. 

  

Assessment  

 Mathematical Literacy assessment appears to be in order; the reorganisation of Mathe

matical Literacy Paper 1 has been accepted.  

 

 However, there is a general concern about the gap between ML Paper 1 and ML Paper 

2. In this regard, the reading and interpretation skills of learners are not where it shoul

d be. Most learners struggle with ML Paper 2 in grades 10, 11 and 12.  

 

 While DBE tasks are to be welcomed, these tasks do not sufficiently prepare learners 

for ML Paper 2. Delegates asked AMESA to come up with tasks, which could boost le

arner performance in ML Paper 2. 

  

Teacher self - development 

 

Districts, provinces and unions organise workshops for teachers and most teacher attend these 

workshops. However, more workshops are needed to develop ML teachers (both new and 

experienced).  
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Other Matters  

 

 ML teachers were concerned about the number of papers/workshops for ML in the 20

18 and previous congresses.  

 

 There should be a concerted effort to increase these contributions by encouraging lead 

teachers, university academics and publishers to come up with more activities for ML 

teachers. 

 

 There should also be a National Olympiad for Mathematical Literacy    

 

 

The meeting ended at 16:00 

 

Picture from the Mathematical Literacy Meeting 
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Teacher Training and Development Meeting  
 

Introduction 

The AMESA Teacher Training and Development SIG is an important interest group as it 

attempts to bring teacher training (at HEIs) and teaching closer together. This SIG also looks 

at current initiatives to train in-service teachers  

Initial Teacher Education (ITE) 

Various Initial Teacher Education initiatives were discussed   

• PrimTED – Sharon McAuliffe of CPUT spoke about PrimTED; the project focuses on 

what HEIs are doing so that there is synergy in the training of Mathematics teachers 

(primary school). 

 

• The ministerial task team are currently busy with Core Standards for teacher 

education 

 

• There is also the Framework Development Project and the Community of Practice 

Forum 

 

Considering all these, we need AMESA reps to inform each project as to what is being 

covered, where the overlaps are, and where gaps exist. AMESA is in a position to play a 

role identifying where the gaps are and bringing these to the attention of the DHET and 

DBE as well as the HEIs 

 Nick Taylor responded that he was coordinating the PrimTED Project, and that it was 

trying to describe a curriculum that all the HEIs could use in ITE. 

 

 There was a query as to when the Core Standards would be available. Sharon 

McAuliffe replied that it should be ready for comment reasonably soon.  

 

 A point of concern was whether the core standards would help inform schools to the 

effect that teachers would be operating at the same/similar level when they reach the 

schools to start teaching. Sharon McAuliff replied that this would form part of the 

admission requirements for applicants.  

 

Continuous Professional Teacher Development (CPTD) 

 VG Govender reported on how this project had come about, and how AMESA was 

involved for the first time in large-scale training event. He spoke on how the training 

was received, and what the pre- and post-tests have revealed. 454 teachers were 

trained in this first phase 

 

 One speaker (KZN) commented that she was very interested in the results that were 

generated by the tests, and queried if the tests’ results could be available. VG 
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Govender replied that the results could be made available, but without the names of 

the participants. A speaker applauded the AMESA National Council for this initiative. 

 

 A FP teacher spoke about the challenges created by language in teaching 

Mathematics, and suggested that Mathematics be taught in English from Grade R to 

Grade 12.Nick Taylor responded that this is a widespread challenge. He referred to the 

Framework presentation of earlier that day. He made reference especially to 

multilingualism in the classroom. There was also discussion on the language of 

teacher training versus language of teaching. 

 

AMESA has, as a professional association, a role to play in making a submission to the 

DBE as to how this may be addressed. 

Current research on ITE and CPTD 

 Gary Powell mentioned research as linked to PrimTED – in Geometry, as well as 

Assessment 

 Sharon McAuliffe spoke about the research that was being carried out by the 

Numeracy Chairs 

 

Going forward the AMESA National Executive and Council must encourage researchers and 

research institutions in mathematics education to join AMESA. 

Sharon McAuliffe asked the meeting as to what their expectations are of the conference, 

sensing that many teachers came for materials, ideas, and workshops. She asked if the papers, 

as presented, were useful for these teachers. The teachers present replied in the affirmative; 

they learnt a lot from the various sessions and were going to implement what they learnt at 

their schools  

A speaker asked if regions or schools could send in topics to AMESA that they found to be 

problematic to teach. In terms of logistics, this information would have to be sent long in 

advance so prospective contributors could frame their papers/workshops accordingly 

 

The meeting ended at 16:25 
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Pictures from the Teacher Training and Development Meeting 
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Conclusion 

The discussions and deliberations in the various phase committee meetings have provided 

some valuable insight into the state of Mathematics teaching and learning in South Africa, 

across the phases. There are also some valuable insights in the Teacher Education sector, in 

both ITE and CPTD.  

It is imperative that the information gleaned from the discussions in the phase committees be 

used to inform stakeholders (DBE; DHET; HEIs; Provincial Departments) on what possible 

changes and improvement may be implemented within the Mathematics Education scenario 

(in both initial teacher education and continuous professional development. 

AMESA is a key role player in Mathematics Education in South Africa and is able to interact 

with the stakeholders mentioned above on an informed basis, using the input of our members 

on their experiences in their classrooms.  

Finally, there is overwhelming support for an independent National Mathematics Training 

Academy for teachers in South Africa, under the banner of AMESA. The National Executive 

of AMESA will be doing a proposal on the formation of this Academy with a view to it being 

implemented within the next two years 

 

_________________________ 

Dr VG Govender 

AMESA National Executive Member 

vgggovender@telkomsa.net  

 Cell: 0823416060 

 

 

___________________________ 

Ms BB Goba 

AMESA President  

president@amesa.org.za  

Cell 0738483377 
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